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Abstract 

This paper explores the ways in which education supervision in the Kingdom of Saudi Arabia 

might be enhanced by the use of digital technologies to supersede the traditional model which 

is based on face-to-face meetings between supervisor and teachers.  Education supervisors 

are government employees who have the responsibility of overseeing and developing the 

capability of teachers in public schools.  With a rapidly growing population it is becoming 

almost impossible for supervisors to provide adequate support for the average 70 teachers for 

whom they have responsibility, especially given that the teachers are often geographically 

widespread.  Whilst government investment and interest has been made into exploring 

distance supervision via electronic communication systems (eSupervision) such initiatives 

have not yet proved successful.  The authors of this paper have both developed approaches 

to eSupervision that are based respectively on use of existing Internet tools and through the 

development of a bespoke electronic education management system (EEMS).  Both research 

studies are reported here and show that the realisation and application of the potential of such 

technologies in the educational supervision process will require a concentrated training effort 

for supervisors and teachers alike. 

Preamble 

This paper is based on work we have previously undertaken for our individual masters’ 

degrees and the issues we are currently researching for our doctoral theses on the 

common topic of enhancing education supervision in Saudi Arabia.  As doctoral 

candidates we are both investigating the way in which electronic media and tools can 

be utilised in the process of monitoring and enhancing student learning in public state 

schools, which is the basis of the system of education supervision in the country.  In 

one instance the focus of enquiry is the use of Web 2.0 tools in education supervision 

(Alghamdi, 2010) whilst in the other line of enquiry the focus is the use of purpose 

specific electronic education management systems (Alzahrani, 2013).  In this paper 
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our work is combined to illustrate the challenges facing the school improvement 

process in our country and to explore the opportunities for enhancing student learning 

through the use of electronic media. 

Introduction 

Definitions of the concept of education supervision vary according to context and 

culture, but the task generally refers to the way in which specialist mentors are used 

to evaluate the functions of the educational process and ensure that the development 

areas are set in place.  Education supervision thus commonly refers to processes, 

programmes and activities that are designed and executed with a purpose of 

improving and facilitating the performance of teachers (Collis and Moonen, 2008). 

Education supervision in Saudi Arabia has evolved to meet the needs of a rapidly 

growing population, particularly within the younger age groups.  A key element to be 

considered when discussing the ways in which supervision can be enacted is one of 

scale.  Physically Saudi Arabia is a large country with a population that has grown 

from just over 7 million in 1974 to one of over in 2014 of 31 million.   The population 

growth rate is at 2.3 per cent every year, however, and is one of the highest in the 

world (Ministry of Economy and Planning, 2014).  Consequently, the country’s 

population is likely to double by 2065 and see an increase in youth demographics to 

the point where 65 per cent of the entire population will be people aged 30 years and 

younger.  This places the Ministry of Education under pressure to meet its 

development goals. 

The administration of education is centralised through the Ministry of Education and, 

according to official Saudi statistics for 2014-2015, there are a total of 501,111 

teachers employed in public sector schools in the Kingdom, the gender split being 

females 53 per cent and males 47 per cent (Ministry of Education, 2016). They are 

responsible for teaching over five million students in schools spread throughout Saudi 

Arabia’s vast territory, with girls marginally outnumbering boys at 51 per cent versus 

49 per cent. It is important to note that within the Saudi system segregation by gender 

is rigidly enforced within the school system due to cultural and religious tradition, 

meaning that the Kingdom’s 92,712 public sector schools are all single sex, 54 per 

cent catering for girls and 46 per cent for boys. 

Within the public sector system there are also 7,158 supervisors whose basic role is 

to mentor school teachers.  Typically, each supervisor is responsible for approximately 

70 teachers and usually these are allocated on the basis of the subject which they 
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teach.  In theory, every teacher should be supervised as long as he or she is employed, 

but supervisors attempt to give more attention to newly recruited teachers. 

 

Figure 1: Public sector education in Saudi Arabia 

The evolution of education supervision in Saudi Arabia 

The supervisor is one of five key participants in the education process of Saudi Arabia, 

with the others being the head of education, head of school, teacher and student. The 

supervisor plays a key role, therefore, as the link person between the individual school 

and the Ministry of Education (MoE). The role has evolved from an initial expectation 

of overseeing teacher performance through inspection to the point where the purpose 

of supervision is now seen to be an approach based on collaborating with teachers in 

order to assist and guide them to improve student learning experiences in school. 

In the early stages of the establishment of universal basic education in Saudi Arabia, 

however, educational supervision was carried out in accordance with the principles of 

scientific management, which was to promote the efficiency of workers (Taylor, 1911).   

The initial outcome of the evaluation process is accountability, which such educational 

policy regarding teacher supervision aims at achieving.  Unannounced visits to the 

classroom, involving monitoring teachers and looking for their errors, used to be the 

main method on which supervisors depended in order to achieve their goals.  At that 

stage, however, human relations between the educational supervisor and the teacher 

were neglected, with the focus being on the teacher and their performance in service 

and educational supervisors being more concerned with evaluating and monitoring 

teacher performance than having a defined role in the preparation, qualification and 

in-service development of teachers.   This was reinforced by Hoy and Forsyth, for 

example, who indicated that while assessing teachers’ effectiveness may be 

necessary, it is not supervision of instruction. Indeed, they regarded evaluation as 

being likely to hinder and negatively affect future attempts to improve the teaching-

learning process and suggested five propositions as a basis of theory and practice of 

supervision with the purpose of improving instruction: 
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1. only teachers can improve instruction themselves; 

2. there is a need for teachers to have freedom in developing their unique teaching 

styles; 

3. teaching behaviour changes necessitates social support as well as intellectual 

and professional stimulation; 

4. coercion and a constant close supervision are unlikely to improve teaching; 

5. it is likely to improve instruction in a non-threatening situation—this is achieved 

by not working with supervisors but with colleagues, and by instilling a sense of 

inquiry and experimentation in teachers. 

6. (Hoy and Forsyth, 1986: 4).  

Hoy and Forsyth thus pointed out that supervisors should not primarily focus on solving 

an immediate problem, but rather study the process of teaching and learning as part 

of continuing experimentation and evaluation system. 

Meanwhile, influenced by the emergence of human relations management, when 

writers like Drucker (1955) emphasised the need for inspired and wise leadership and 

business integration management, the Ministry of Education initiated the adoption of 

approaches based on cooperative democratic supervision. This concept of 

educational supervision was subsequently described by the manual of educational 

supervision in Saudi Arabia (Ministry of Education, 1999: 3) thus: 

It is an artistic, democratic, humanistic and inclusive leadership process, which aims 

to evaluate and improve the educational process from all its aspects. 

Under this concept, the educational supervisor became an individual who provides 

effective assistance to teachers, at the same time respecting them and involving them 

in the process of evaluation of their performance.  The system of educational 

supervision in Saudi Arabia thus mandates supervisors to be committed towards 

overseeing the performance of teachers through continuous observation and 

evaluation, supporting them to join the evaluation and following up of the performance 

of the instructor and the different aspects of the learning educational operation (Al-

Salmi, 2001).  

Education supervision in action 

The MoE in Saudi Arabia (Ministry of Education, 2007) described educational 

supervision as a technical, democratic and comprehensive process that aims to 

evaluate and improve the educational process. The Ministry also describes it as a 

function that links teachers and supervisors to improve their teaching skills and abilities 
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to ensure that the teachers develop new educational experiences. This function 

involves observation, which involves supervisors visiting schools to monitor the 

progress of teachers, guide their teaching and research to identify any learning or 

teaching obstacles and solve the identified problems.  The Ministry of Education 

concluded that educational supervisors have agreed that the ultimate goal of 

educational supervision is to “improve the process of teaching and learning through 

the development of all factors affecting it and to address the difficulties faced by it, and 

to develop the process of teaching in relation to the objectives set out by the ministry 

of education” (Ministry of Education, 1999: 12). Those objectives can be achieved 

through various supervisory methods and keeping up with technological developments 

and their use. In this light, the manual of educational supervision (Ministry of 

Education, 1999) set out a number of goals related to educational supervision, as 

follows: 

1. Monitoring and analysing educational practice in order to understand the 

circumstances surrounding it and benefit from this in dealing with key areas of 

the educational process; 

2. Cooperating and coordinating with key authorities in order to work on 

educational research programmes, planning, implementing and developing 

educational and training programmes as well as books, curricula and teaching 

methods; 

3. Training personnel in the field the process of self-evaluation and the evaluation 

of others; 

4. Increasing the level of educational progress.  

Consequently, the most important objectives of educational supervision, according to 

Almughidi (2000), are to: 

 offer a real opportunity to support teachers through a practical experience and, 

therefore, produce successful teachers;  

 train teachers in the necessary technical aspects and practical skills of 

teaching, which can only be done through the educational process; 

 familiarise teachers from the beginning with taking responsibility for all the work 

assigned to them, as well as planning to implement an evaluation and feedback 

process;  

 involve teachers effectively in all activities within and outside the school. 

Nashwan and Jamil (2004) highlighted the other goals of educational supervision as: 

to improve the educational process through professional leadership for principals, 
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teachers and supervisors; to evaluate the work of educational institutions and to 

provide constructive suggestions for improvement; to develop professional growth for 

teachers and improve their performance and methods of teaching and to manage 

human and material resources effectively. Moreover, to improve the educational 

climate of the supervisory system and the staff within it and to develop relations 

between the supervisory system and other systems in the educational setting that 

serve the process of supervision, to increase teachers’ motivation, which in turn 

increases morale and raises the spirit of competition among to work. 

The methods of supervision include discussion meetings, both collective and 

individual, educational workshops, practical applied lessons, training courses and 

motivational seminars which are all intended to contribute to the raising the 

professional and academic proficiency of both supervisors and teachers. A skilled 

supervisor uses various methods to achieve his purpose, according to the educational 

situation (Alkhatib et al, 2000) which include: 

Classroom visits - supervisor monitors the work of teachers, students, and the 

environment in which they work and the methods and tools which are used in the 

process of education; 

Supervisory discussion meeting - meeting held by the educational supervisor with the 

teacher in private, and is where the discussion of the pros and cons of the lesson 

occurs; 

Supervisory bulletins - guidance and instruction and the transmission of information 

and ideas which are used by the educational supervisor to guide teachers to useful 

information relative to the teaching or learning process; 

Directed reading - aimed to develop the competencies of teachers in service by raising 

interest in external reading, exchanging and buying books and directing them to 

deliberate and systematic self-study; 

Group methods – public meetings, training courses, workshops and seminars, applied 

lessons or models, exchange of visits and research. 

The current challenges of educational supervision in Saudi Arabia 

Taking the teacher through a number of cycles of clinical supervision dedicated to 

classroom instruction is thus the responsibility of supervisors, but because those visits 

must be spread out over the semester, it is unusual for supervisors to observe what 

happened on the days before and after the observed teaching (Alger and Kopcha, 

2009).  It also common that supervisors often fail to visit all the schools they have been 
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allocated or are unable to respond to, or address, questions raised by supervisees in 

a timely manner (Aish, 2012; Algamidi, 2011; Algamdi, 2010; Albugami, 2007).  More 

often than not this is due to distance that needs to be travelled in order for the 

supervisor to be able to meet and observe teacher practice. 

Several researchers have highlighted the considerable obstacles in the Saudi 

educational system which prevent supervisors from adequately performing their role. 

One of the earliest studies in this area was carried out by Almufrrej (1998) who studied 

supervisors and 176 teachers in Riyadh, the Saudi capital. He found two of the main 

obstacles faced by supervisors trying to do their job were the large numbers of 

teachers allocated to each supervisor, as well as the quantity of administrative tasks 

which supervisor were expected to carry out.  Two years later, Albabteen’s (2000) 

study of 45 supervisors in Saudi Arabia found similar problems, namely overly large 

numbers of supervisees and a high administrative burden. Albabteen (2000) 

recommended that the numbers of teachers allocated to each supervisor needed to 

be reduced in order to enable them to do their job effectively. In the same year, 

Alhamad (2000) also explored the obstacles to effective educational supervision from 

the perspective of 230 Riyadh-based supervisors. In addition to the problems of large 

numbers of supervisees and administration highlighted by previous researchers, he 

found that the number of schools which needed to be visited by the educational 

supervisor and the lack of transportation were also identified as significant issues. 

Alhoydi (2002) focused on 32 educational supervisors and 280 teachers in the Jawf 

region in northern Saudi Arabia. As well as the problems caused by the high number 

of teachers per supervisor, Alhoydi found that the other key barrier to effective 

supervision was the lack of motivation which supervisors experienced. This also had 

a knock-on effect on the teachers as well. On the basis of his findings, he 

recommended that more consideration should be given to motivating supervisors and 

that teacher numbers per supervisor should be decreased. However, it was not until 

2013 that the director of educational supervision and management in Riyadh issued a 

new regulation which, amongst other things, reduced the administrative functions of 

the supervisor by 25 per cent. 

The traditional supervisory model, based on face-to-face consultation between 

teacher and supervisor, is thus shown to be quite simply unworkable given the 

constraints imposed by time and distance within the present system. Its lack of 

effectiveness impacts not only on the supervisor and teacher, but spreads much 

further within the education system.  Neither have attempts to involve school based 
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supervisors, often headteachers, proved sufficiently effective to satisfy system needs 

for a more comprehensive supervision process, with findings from one research study 

suggesting that such practices were “marred by questionable practices associated 

with victimization, intimidation, inconsistency, confusion, and biases” (Alkrdem, 2011: 

2).  School-based supervisors were found in that study (which comprised 

questionnaires completed by 272 teachers and in-depth interviews conducted with 18 

teachers, 10 headteachers and 5 district education officers) to lack the necessary 

supervisory skills, were not serious about their supervisory roles, and, consequently, 

were not taken seriously by teachers. 

Towards eSupervision 

Instructional delivery facilitated by technology and computer and Internet technologies 

have been suggested as a counter measure to the challenge of teachers’ physical 

location (Anderson, 2007) and, since the late 1990s, a large number of studies have 

focused on the topic of electronic supervision (eSupervision).  This is a platform that 

offers educational supervision functions via multimedia, computers and networks to 

teachers and schools to provide active interaction with supervisors or their peers, 

either simultaneously or non-simultaneously, with the ability to complete these 

processes in the time, place and speed which fit the conditions of the supervisors as 

well as the ability to manage these processes through those media. 

The introduction of a form of eSupervision to supplement face-to-face meetings is 

regarded as a positive approach which could help to improve the situation regarding 

educational supervision (Safar, 2008). Unlike face-to-face supervision, eSupervision 

would provide the means by which supervision could be carried out online, even if 

supervisor and supervisees are at different locations.  It is argued that such a system 

would have several advantages over the traditional method (Jutta, Maria, Anna and 

Gunter, 2006). Firstly, it is flexible and can be performed at any time and from any 

location. Secondly, it saves time and reduces costs since no travelling is required. 

Given the large distances which can be involved in Saudi Arabia, this would be 

particularly welcome. Finally, and most importantly, eSupervision has the capability to 

improve communication between the stakeholders (supervisors, head teachers and 

teachers) and increase the efficiency of addressing problems, responding to questions 

and giving feedback (Stofle, 1998; Jutta et al, 2006). 

An early attempt to implement an electronic system of supervision was the centralised 

development of a programme called eNoor which was intended to organize the 
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relationships between students, parents, teachers and supervisors and to help all the 

authorities of the educational process to communicate with each other (ITU, 2016).   

The “Noor” project was considered to be a key strategic initiative which aimed to 

connect the Ministry of Education and all schools across the Kingdom via a centralized 

information system and database which aggregated data from various sources and 

provided comprehensive reports.   The reports were intended to serve the education 

community and facilitate planning, analysis and decision making across the country.  

The program did not prove to be fit for purpose for educational supervision, however, 

with research showing the program not supporting web technology and lacked training 

for supervisors (Alzahrani, 2013).  That research demonstrated general agreement 

amongst educational supervisors on the obstacles that limited the effectiveness of the 

e-Noor Program were the lack of computers and Internet access for teachers and 

supervisors, high levels of reliability and poor technical support. 

Our current research 

Building on the research we undertook for our masters’ dissertations (Alghamdi, 2010; 

Alzahrani, 2013) we have both initiated alternative approaches to trialling eSupervision 

for our doctoral studies which are based on the use of Web 2.0 Internet tools 

(Alghamdi, 2016) and a bespoke electronic educational management system 

(Alzahrani, forthcoming). 

Web 2.0 Internet Tools: Collis and Moonen (2008) explain that with the advent of 

improved and innovative technologies, such as web applications, there are 

possibilities to employ these tools increasingly with a view to enhancing the 

educational supervision processes.  Male and Burden (2014) describe how, in its 

original form (Web 1.0), the Internet was used by a small elite in a ‘delivery and receipt 

structure’ as it only permitted a one-way flow of information and service to the end 

user.  Web 2.0 is personified, however, as a ‘read and write’, democratic and highly 

participatory publishing model.  Web 2.0, they suggested, had thus moved away from 

the mainly text-based architecture of the first generation Web and has begun the 

process of fostering social interaction and knowledge representation based on multi-

modal representations including images (e.g.Flickr),  video (e.g. YouTube),  audio (e.g. 

Podcasts) and combinations of these various media.   Sadaf et al (2012) describe 

these technologies as the most appropriate and efficient tools to facilitate education 

supervision in modern schools.  Such technologies “have transformed the kind of 

social interaction possible over the Internet, making it feasible to undertake discourse 
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and dialogue without having to rely solely on text based mediation” (Male and Burden, 

2014: 424). 

From this perspective Alghamdi (2010) began his enquiries into the use of Web 2.0 

technologies by educational supervisors to see how they employed online tools in their 

work.   His findings were based on a questionnaire survey conducted in 2010 of all 

320 supervisors in Riyadh to discover how they made use of email, online forums and 

interactive video conferencing to support supervision.  Online forums effectively are 

more advanced methods of e-mail in the form of mailing lists, discussion forums, online 

networking, online conferencing, online groups or news groups.  In this regard 

knowledge is not only produced and presented, therefore, but can be preserved, 

shared and composed as a part of the community of learning (Andrews and 

Haythornthwaite, 2007).  Interactive video conferencing allows communication 

between a number of persons who are in different places, allowing for the transfer of 

information, discussions and interaction and could also include file exchanging, co-

working and computer application sharing. 

His results showed just over half of the supervisors (51 per cent) were using emails 

with individual teachers, with some 30 per cent indicating this was frequent use.  

Meanwhile just under half (49 per cent) used online forums in their supervision, with 

only 20 per cent using this tool frequently.  With video conferencing, however, whilst 

a similar proportion indicated use of this medium (49 per cent) only 4 per cent used it 

frequently.  From these findings it was concluded that further work, particularly in the 

form of training, mentoring and other support mechanisms, was needed with 

supervisors if they were to be able to make more effective use of available Web 2.0 

technologies and especially interactive media. 

Consequently, for his doctoral study he sought to examine how the use of Web 2.0 

technologies could be used to enhance the supervision process.  This comprised 

empirical research in four stages that culminated with him leading and evaluating a 

development programme in 2014 for 30 teachers that was designed to allow them to 

recognise and use the affordances of Web 2.0 tools.  Teachers’ knowledge, 

awareness, confidence and enthusiasm for the use of these tools increased after the 

training programme, with participants in general agreement that using Web 2.0 

technologies in educational supervision is crucial.  Significant benefits were reported 

in terms of enhancing knowledge sharing and collaboration, promoting participation 

and critical thinking and for eSupervision being considered as an excellent strategy in 

the supervising and teaching processes.  On the wider stage, however, findings from 
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this study also showed that nearly all teachers (97 percent) still had to rely on the 

school visits by their supervisors in order to engage with them comprehensively. Web 

2.0 technologies, he concluded, could revolutionise supervision processes by 

promoting communication and active engagement, regardless of distance or 

geographical barriers. 

Electronic Education Management System (EEMS): consist of software programmes 

which have been compiled to provide learners with modules, tutorials, seminars, 

assessments and links to library resources.   As illustrated above the first attempt at 

using EEMS in Saudi Arabia, the eNoor programme, did not fulfil the aim of improving 

educational supervision practices by providing viable links that connected educational 

supervisors, head teachers and school teachers.  A sample of 103 supervisors in 

Riyadh were asked to rate the effectiveness of the e-Noor programme, with 59 per 

cent of them indicating that supervision tasks were not facilitated through the system 

(Alzahrani, 2014).  When presented with these results the director of the eNoor system 

explained that it was founded only for management purposes and did not cover all the 

tasks relating to supervision (Alzahrani, forthcoming). Therefore, the researcher 

decided to develop his own system designed to improve the standard of educational 

supervision in Saudi schools.  

Translating the ambition into practice requires an action research strategy since this 

will provide a practical means of reviewing current practice, allowing stakeholders to 

be involved and use their expertise in identifying the problems of the current face-to-

face system of supervision in order to identify how these can be resolved by the use 

of technology. More importantly, it is anticipated that an action research approach will 

require the stakeholders to collaborate and reflect and hence to change the existing 

culture of practice to a more efficient one that can objectively evaluate the impact of 

the new system.  Consequently, a purposive sample of two supervisors and six 

teachers is to be chosen from the public school sector in Riyadh in Saudi Arabia who 

will work closely with the researcher to explore the potential of a new system.  The 

sample will consist solely of male participants due to the fact that for cultural and 

religious reasons in Saudi Arabia gender segregation is usually practiced in 

educational settings.   The project will commence in the latter stages of 2016. 

eSupervision into practice 

The benefits of our current and planned research are, therefore, to speed the 

introduction of eSupervision practices into Saudi Arabia as we are persuaded it 
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represents the best solution to many of the problems posed by educational supervision 

specifically and by the need for individualised learning for professional development 

in general.   According to Hossam (2004) eSupervision was urgently needed in the 

Egyptian public education system due as the traditional supervisory systems proving 

incapable of keeping pace with the rapid growth in the volume and type of information 

now needed. At the same time, the number of schools and teachers was also rapidly 

increasing and the number of suitably qualified supervisors was insufficient to cope 

with this demand. This was exacerbated by the inability of the existing training 

institutions to meet this continuing need for the type of targeted training required by 

supervisors, headteachers and teachers.  The same issues are evident in Saudi 

Arabia, as previously illustrated.  eSupervision can thus be considered to provide the 

means whereby educationalists and other specialists in the field of educational 

supervision can act professionally in order to develop their instruction skills. With 

eSupervision, supervisors and teachers are more aware of the requirements of their 

roles and are able to perform them without facing the multiple obstacles that they 

encountered in the past when attempting to carry out supervisory duties in the 

traditional fashion.   

There are numerous advantages presented by eSupervision, not just for supervisors 

but for all the participants in the system, and ultimately it contributes to achieving 

quality educational outcomes for all concerned (AlBadry, 2000).  One of the main 

advantages of eSupervision is that it has been shown that it can save both time and 

effort, particularly because it removes the need to travel for long distances to have 

face-to-face communication (Marsh, Rowe and Martin, 2002). This can be a major 

issue for supervisors in the Saudi context where schools may be located at a great 

distance from each. This can facilitate much needed supervision for supervisees who 

have previously been deprived of contact (Albar, 2012). Similarly, it allows teachers to 

undertake professional development in their own workplace without having to travel 

elsewhere (AlBadry, 2000).   Another key advantage of using eSupervision is that it 

not only helps supervisors to communicate with schools and get the information they 

require easily and accurately, but the same technology can be used by supervisors 

and teachers as an efficient way to exchange experience and facilitate training 

activities. It also allows teachers to communicate and interact with their peers, 

exchanging knowledge and experiences (Albar, 2012). 

It has also been shown that eSupervision helps all those participating in educational 

supervision to develop professionally, assisting not only teachers and supervisors, but 

also principals to become self-sufficient and able to identify their problems and analyse 
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these (Albar 2012).   It also can also introduce new educational methods and modern 

trends in management, curriculum, pedagogy and evaluation methods to teachers, 

principals and supervisors using digital multimedia software (Alghamdi, 2011).  

Furthermore, Lavonen et al. (2006) highlighted that using eSupervision helps to shift 

the responsibility from the supervisor to the staff.  Interactive software means that 

individuals can perform different activities and receive immediate electronic feedback. 

Moreover, by offering quick and continuous access to information, an eSupervision 

system helps supervisors and teachers to follow the continuous and rapid changes 

and developments in their relevant area of academic specialism (AlBadry, 2000).   

Finally, Kessinge (2006) argued that e-supervision promotes collaboration among 

supervisors and teachers. This collaborative environment helps to control the 

tendency of some supervisors to utilize undesirable inspection practices that can 

demoralise teachers (Albar, 2012).  

Conclusion 

The need for further development of eSupervision in Saudi Arabia is apparent, 

therefore, but as our research is showing both supervisors and teachers require 

appropriate training and expertise in order to enhance their technological skills and 

capability in search of school improvement.  There is no longer any real problem with 

equipment or connectivity and, in keeping with the study undertaken in Kuwait by 

Aldhafeeri and Palaiologou (2016), and published as an article in this journal, the use 

of digital technologies at a personal level is now a natural part of individual lives.  

Realising and applying the potential of such technologies in the educational 

supervision process, whether that be by use of existing technologies (Internet tools) 

or by use of bespoke systems (EEMS), will require a concentrated training effort.  

Hopefully our research will go some way to meeting that aim so that school-based 

education can be improved in our country. 
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