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Abstract 

Although there is an increasing body of research on uses of digital technologies by families 

and children, it is mainly focusing on the western perspective and, in particular, in the USA, 

Europe and Australia.  Conversely there is limited research at a national scale from Arabic 

countries. Thus this research aimed to survey Kuwaiti families in an attempt to investigate 

whether households are digitally equipped and to what extent. It also aimed to investigate 

whether and to what extent children from the ages of three to five are using digital technologies 

at their homes. Analysis of the findings reflect on Bourdieu’s theory of society and the social 

change process to reveal that home life has embedded digital technologies and created a set 

of dispositions that underpin parental and child perceptions towards them. It is concluded that 

in Kuwaiti homes digital technologies has become “cultural capital” and this has implications 

for other aspects of organised life such as education.  

Introduction  

This paper reports on the way in which Kuwaiti families are responding to the use of 

digital technologies in the home and places particular emphasis on the manner in 

which pre-school age children interact with such technologies and parental concerns.  

A survey of parents and young children examined the extent to which these 

technologies were evident in their domestic life, the ways in which they were used and 

the attitudes held by participants towards them.  The term ‘digital technologies’ in this 

study refers primarily to multi-functional equipment or devices, often with 

communication links that include Internet connectivity.  According to O’Hara (2011) 

digital technologies include multiple desktops such as PC, laptops and mobile 

technologies as well as digital toys.  Gutnick et al (2011) extend this definition and add 

that it is the Internet that enables technologies that operate as platforms for young 

children to use digital media and their associated popular cultures (Marsh, 2010, 

2011).  Here digital technologies (alternatively digital media or devices) describe the 
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interaction with any resource in order to access, search for information, communicate, 

analyse, create or play in a digital context.   It also includes the use of software (apps) 

with these digital tools. 

Research into digital technologies and home life (e.g. Plowman et al 2011, Plowman 

2014, March and Bishop 2013, Palaiologou 2014, Chaurdon et al 2015)  has increased 

in the recent years with much research emerging that examines young children’s uses 

of the digital technologies at home and in early childhood education concluding that 

although there are parental concerns about the uses of these devices, children from a 

young age as two are interacting with them (Plowman et al, 2012;  Marsh, 2010; March 

and Bishop 2012a and b; Mascheroni and Olafsson 2014; Yelland, 2011; McPake and 

Stephen, 2012; Edwards, 2013; Marsh 2014).  Further specific enquiries have 

examined how young children use and deploy these digital resources, how levels of 

quality of play influence children’s learning, the level and quality of social interactions 

during the use of digital technologies, the participation of the family in children’s uses 

of digital technologies and the levels and quality of interactions between children and 

digital technologies (Durager and Livingstone, 2012; Burke and Marsh, 2013; McPake 

et al, 2013; Ofcom, 2014; Olafsson et al, 2014, Chaurdon 2015). Livingstone and 

Bober (2004:17) suggest that home is the important place where children grow in 

“confidence and expertise, making inequalities in home use of continuing significance”.   

Likewise, a number of authors have investigated home environments alongside 

parenting styles (Wartella et al, 2013; Dreirer et al, 2014; Plowman, 2014).  

The research into the role of family and the uses of digital technologies in home life by 

young children (Buckingham and Scanlon, 2004, Crammer, 2006, Plowman et al 2011, 

Marsh 2010, Stephen et al 2010, Atkinson 2013) tend to fall into two categories: those 

which support the benefits of digital technologies at home and those who oppose it.   

The American Academy of Paediatrics (AAP) published a report in 2011, for example, 

which actively discouraged exposure to technology for young children due to health 

reasons. Technology moves at an alarming rate, however, and the landscape has 

changed significantly in the current decade with digital devices now becoming 

commonplace and a standard feature of most people’s lives. This was acknowledged 

in October 2015 by AAP, and stated that it cannot be ignore the fact that research has 

demonstrated that children are using children devices and they suggest their use 

under adult supervision.  Studies from Europe, for example, examined the use of 

digital technologies of children from birth to eight in found that children are digitally 

fluent from a very young age and have become integral part of households 

(Palaiologou, 2014, Chaurdon, 2015). 
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Although the debate exists as to whether young children should engage with digital 

technologies, the risks of this and the benefits that they bring, at the same time 

households appear to have incorporated digital technologies and children are more 

and more engaged with these technologies.  This has created tension between a 

desired state where control of children’s access to digital technologies is managed by 

adults, particularly those engaged in formal educational settings, and the reality of day 

to day life where such technologies are omnipresent in some societies.  Traxler (2010) 

suggests, for example, that digital devices are pervasive and ubiquitous, conspicuous 

and unobtrusive, noteworthy and taken-for-granted with everyone typically owning 

one, using one and often having more than one.  Plowman et al (2010: 30) meanwhile 

argue that “researchers may be more concerned than parents about the potential 

influence of screen media” and in follow up research in 2011 they suggest that parents 

were not worried about possible negative effects as they believe that they had the right 

balance of technological activities for their family.  In the cross national study 

undertaken by Chaurdon (2015) parents were shown to have a positive perception of 

technologies and valued them as educational tools. Palaiologou (2014) concluded that 

parents now perceive digital technologies as part of their lives and were more 

concerned with how educational settings are adequately equipped for children growing 

up in a digital environments.  There are still voices that worry, however, that if parents 

think that mobile devices and apps are educational they may adopt a “more is better 

mentality”, going on to say “the most dangerous thing we can do for youngsters 

nowadays is to deny them access to the digital world, but the second dangerous thing 

is to give them ultimate access” (AAP 2015). 

This digital debate thus goes on in relation to children’s play versus education and 

whether play has changed with access of children in the technologies.   It also extends 

into a political argument suggesting that digital technologies have brought new ways 

of materialisation (MacDonald et al, 2014).  Critics (Wieviorka, 2015; Connerton, 2009) 

add in the debate that digital environments undermine our ability to connect past and 

present and attempt to link digital media with a materialisation of our society.  In other 

words they claim a widening of the gap between modern-technological versus 

primitive-non technological, between developing versus undeveloping and between 

civilised versus uncivilised (Atkinson 2008).  Skågeby (2013, 2015a and 2015b) 

extends this debate and suggests that we are moving towards new cultures where 

digital materials and social relations are changing aspects and values of daily life. This 

debate is extending to social inequalities (Yealland 2011) and raises a broader 
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question of equality in advanced capital societies echoing Bourdieu’s idea of cultural 

capital where the possession of cultural goods varies with social class: 

By doing away with giving explicitly to everyone what it implicitly demands of 

everyone, the education system demands of everyone alike that they have what it 

does not give. This consists mainly of linguistic and cultural competence and that 

relationship of familiarity with culture which can only be produced by family 

upbringing when it transmits the dominant culture. (Bourdieu, 1977: 494). 

Among all those arguments, antagonisms and antipathy for families and children’s 

advocates of well-being it is important to develop an accurate understanding of what 

families’ lives really look like in terms of digital technologies.  The increasing body of 

literature in relation to family life and children’s interactions with digital technologies 

comes mainly from westerns perspectives and there is limited research in the Arabic 

world that carries different ideals, culture and beliefs.  As Edwards points out we 

assume that “all children have ready access to digital technologies, media and popular 

culture” (2013: 202). Thus this study aimed to investigate whether families with 

children from three to six in an Arabic country (Kuwait) with different socio-economic, 

political and cultural landscape from Western countries live in a digitally saturated 

environment and, if so, the extent of family interactions with these devices.   

The Kuwait context 

Kuwait has interesting demographics in terms of the socio-economic aspects as well 

as the population.  According to the 2014 census although the population is 4.1 million 

people only 1.2 million were Kuwaitis.  The country is a multi-ethnic society with 1.1 

million Arab expatriates (including nearly 200,000 Egyptians and 120,000 Syrians) 1.4 

million Asian expatriates (including 700,000 Indians, 160,000 Bangladeshis and 

140,000 Filipinos) and some 77,000 Africans.  It is an affluent society whose main 

national income is from oil exports and one of the high-income countries with a GDP 

per capita of above US$56,000.  The majority of Kuwaiti citizens (92%) are employed 

in the public sector including oil and it is immigration of different ethnic groups to work 

in all other sectors that keep the economy vibrant (UNESCO 2014). Islam is practised 

by the majority of Kuwaitis and is mirrored in their personal, political, economic and 

legal lives. The values of Islam govern on the society’s views about the family which 

is a very important institution in Kuwait culture and can be nuclear or extended.  The 

typical size of a family is about ten members and the family is very closed, cohesive 

and private. There is a respect to the older generation and a protection of the younger 

one. This reflects on the role of extended family in children’s upbringing, socialisation 

and decision making. Although the Kuwaiti society had a rapid economic growth due 
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to the oil resources, the family remains the most important part of the society and it is 

highly valued among Kuwaitis as it remains the core value of the society’s structure.  

Research Design  

Focusing on Kuwaiti society, this study draws on Bourdieu’s “theory of society’ and 

social change process as he is interested in power and how this is transferred and 

social order is maintained within and across generations.  As has been identified in 

many studies the digital divide debate has implications in the social aspects as well as 

educational, but also goes beyond social impact and it is equally political (e.g. Lupton 

2015).  In this study we wanted to gain an understanding of the interactions between 

parents and children in relation to digital technologies as this approach will help us to 

think beyond the role of families and the materials (digital devices).  It will help us to 

understand the use of digital technologies in family life by paying attention to the 

interactions occurred.  Consequently to investigate this process, it was essential in this 

study to examine how family life interacts with digital technologies.  The emphasis here 

was equally on parents and children and how the digital technologies are integrated 

into their family in a certain sociocultural context.  Both researchers applied for ethical 

permission of their institutions and full consent was asked by all participants in the 

study.  

The findings presented here are drawn from quantitative data based on a national 

survey. Two questionnaires were developed: one for the family (mainly parents) that 

included 41 items and one pictographic questionnaire for children including 21 

questions.  The questionnaires were based and developed from a previous study 

(Palaiologou 2014) and they were adopted and redeveloped through a social, rather 

than individual, process aiming to capture patterns that are enduring in relation to 

specific context and over time. If we hypothesise that digital technologies in families 

has become a habitus then “habitus is not fixed or permanent, and can be changed 

under unexpected situations or over a long historical period” (Navarro 2006:16). In this 

study we were interested to investigate what digital technologies households 

encounter, the related interactions as an interplay of the two and how they are shaped 

by practices, structures and, most importantly, by perceptions that condition our views. 

Both questionnaires were piloted prior to their final application for data collection.  

In total 300 questionnaires were distributed to households in all the major population 

areas of Kuwait: Kuwait City, Hwallly; Alfrwanya; Aljahara; Alhmadi and Mubark-

Alkabeer.  
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The sample included parents who had children between the ages of 3 to 6 years of 

age and one condition of taking part was that they had at least one child attending 

early childhood education in one of these areas.  Although both parents were aimed 

at, the majority of the responses came from the mothers (75%), only 18% were fathers 

and the rest came from other carers (such as extended family, older siblings or 

nannies).  

180 pictographic questionnaires were distributed among children between the ages of 

three and six for from which 85 responses were returned (45%). The pictographic 

questionnaires were completed with one adult present (researchers) assisting the child 

in the answers. In the responses children between the ages of three and four 

accounted for 29% and children from the ages of four to six 71%.  

Results 

Consistent with Bourdieu’s concept of the social learning process and the view all 

learning should be a shared discourse, and in the light of ethical guidelines that were 

followed (EECERA, 2014), this study is using descriptive statistics to enable 

dissemination of the results to all participants. 

Parents’ responses  

In the initial aim of the survey was to identify what digital technologies are to be found 

in the Kuwaiti homes.  It was found that the households are fully equipped as it can be 

demonstrated in the following Table 1: 

Items 1 2 3 More than 3 

Digital TV 4.62 9.23 30.77 55.38 

Digital radio 3.62 10.23 33.28 52.87 

DVD 5 6.67 23.33 60 

DVD games 11.67 6.67 23.33 58.33 

TV set games (play station, 
wii, xbox, kinnect box etc) 

48.39 37.10 9.68 3.84 

Desktop computer 58.33 23.33 11.67 6.67 

Computer games (ie 
gameboy etc)  

30.51 30.51 22.03 16.95 

Laptop computer 30 34.29 15.71 20 

Digital tablet (e.g. iPad) 14.29 22.86 22.86 40 

iPhone/smart phone 
/mobile phone with internet  

11.76 25 20.59 42.65 

Digital camera 55.38 30.77 9.23 4.62 
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Digital video camera 65 23.33 5 6.67 

Table 1 Digital technologies that Kuwait households encounter (responses in %, n=300). 

It is interesting to note that during the piloting study of the questionnaire a high 

percentage of parents were skipping or withdrawing from completing the questionnaire 

after this question. We discovered it was simply because they felt insulted for asking 

them whether they have any of these materials as it implicitly suggested they might 

not be able to afford them.  Consequently, the question was rephrased from asking 

whether they have any of the following to ask instead how many of them they had in 

their households. As it can be seen from the Table 1 above most digital devices were 

duplicated and virtually all households had universal access/use of the internet 

(99.59%).  

On the question of what parents provide to their children from the age of three were 

they start attending early childhood education it is evident from the Table 2 that 

children between the ages of three and six are living in a rich technological house and 

possess their own touch screen digital devices at a high percentage (62.16%).  

Items 1 2 3 More than 3 

Digital TV 56.36 30.91 9.09 3.64 

Digital radio 70.69 18.97 6.90 3.45 

DVD 63.89 19.44 5.56 11.11 

DVD games 52.50 22.50 17.50 7.50 

TV set games (play station, 

wii, xbox, kinect bok etc) 

55.22 23.38 10.45 10.45 

Desktop computer 62.16 24.32 5.41 8.11 

Computer games  3 9.73 56.36 30.91 

Laptop 52.50 22.50 19.50 5.5 

iPad 60 28.57 5.71 5.71 

Digital tablets 42.11 13.16 15.79 28.95 

iPhone/Smart Phone 33.33 38.89 5.56 22.22 

iPhone/Smart phone with 

internet connection 

42.86 19.05 20.63 17.46 

Table 2: Technologies that parents allow ownership in children’s’ personal spaces (responses in %, n=300). 



Educationalfutures                                                                            Aldhafeeri and Palaiologou 

Vol.7(3) June 2016                                                                                          Digital technologies in Kuwaiti homes 
__________________________________________________________________________________________ 

_____________________________________________________________________________ 

e-journal of the British Education Studies Association      55                              

© BESA 2016                                                                                                                                                                              

ISSN: 1758-2199 

The questionnaire then sought to examine family interactions when children are 

engaging with digital devices.  When it comes to children playing games either with a 

PlayStation, Nintendo or Xbox the majority of children were playing alone (42.86%), 

with 19.05% playing with parents and 20.63% with siblings.  On the contrary, the 

percentage was very low when playing with friends at only 4.76%. When it came to 

whether children are using computers, laptops and tablets (iPads or androids), 

however, the scene was different with 41.38% of children between the ages of three 

and four using these devices with an adult and 36.07% of children between the ages 

of 4-5 years using it with an adult.  Similarly, when it came to accessing with the 

internet the majority (68.99%) did this with the support or presence of an adult.  

Questions of parents’ preferences of the digital technologies for their children their 

responses are illustrated in Tables 3 and 4. 

Items  Always Unusually Sometimes Rare Never Not 

allowed 

Intend to 

use it 

Console games 

(Gameboy, PSP) 

11.76 16.18 23.53 8.82 35.29 4.41 0 

PlayStation, 

Nintendo, Xbox, 

Wifi 

11.43 12.86 24.29 10 38.57 2.89 0 

Desktop 8.86 19.40 20.90 5.97 35.82 7.46 1.46 

Laptop 15.94 15.94 18.84 10.04 27.54 7.25 1.45 

Tablet devices 36.62 33.80 19.72 7.04 2.82 0 0 

Smart 

phones/iPhone 

20.29 15.94 27.54 8.70 21.74 4.35 1.45 

Apps 15.71 21.43 20 11.43 24.29 5.71 1.43 

Digital camera 8.96 13.43 16.42 5.79 49.25 2.99 2.99 

Access to 

internet 

22.86 17.14 22.86 4.29 21.43 8.57 2.86 

Table 3 Children use digital technology for educational purposes (responses in %, n=300) 

 

Items Always Unusually Sometimes Rare Never Not 

allowed 

Intend to 

use it 

Console games 

(Gameboy, PSP) 

26.47 26.47 10.29 16.18 19.12 1.47 0 
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PlayStation, 

Nintendo, Xbox, 

Wifi 

29.41 20.59 22.06 7.35 17.65 2.94 0 

Desktop 13.43 19.40 13.43 7.46 40.30 5.97 0 

Laptop 23.19 18.84 15.94 5.80 30.43 5.80 0 

Tablet devices 64.79 23.94 7.04 1.41 2.82 0 0 

Smart 

phones/iPhone 

25.71 27.14 18.57 4.29 18.57 5.71 0 

Apps 23.19 28.99 10.14 5.80 24.64 7.25 0 

Digital camera 20.29 13.04 8.70 5.80 44.93 5.80 1.45 

Access to 

internet 

30 20 8.57 2.86 22.86 14.29 1.43 

Table 4 Children use digital technologies for entertainment (responses in %, n=300). 

One other key purpose of the questionnaire was to identify themes of family 

interactions in terms of engagement of the parents with the children when they made 

use of the digital devices.  Data revealed that nearly universal engagement of parents 

with their children between the ages of three and four either with a smart/iPhone 

(99.78%) or another device such as PC or Tablet (87.99%). When parents were asked 

about the engagement with their children with the internet again the response was 

nearly universal (89.76%), and also collaboration between adults and children 

(68.99%).  

The final aim of the questionnaire was to capture parental concerns with the use of 

digital devices by their children.  Parents’ responses revealed the following key 

themes: 

 Although they had concerns about children accessing the digital devices (about 

distraction from education - 54.33% or health issues - 32.56%) and they also 

agonised how protected children will be (43.55%) the majority did not view 

children’s uses of digital devices as a negative experience (61.71%); 

 Similarly, on responses to the questions about concerns of materialisation of 

society in terms of digital devices whilst there were some concerns (from the 

older group of parents (ages 36 and above = 36.89%) these concerns were not 

shared from the groups of parents between the ages of 21-25 (2.82%). The 

younger the group of the parents, it seems, the fewer concerns there were; 
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 Searching for information or accessing information via the internet did not 

appear to be a pressing concern (22.95%).  On the contrary high in their 

concerns was the lack of information (67.61%), in particular knowledge 

available to them on clear guidance of conditions to use the Internet (32.76%) 

and practices that will enhance interactions with their children to promote family 

life (34.43%); 

 The results show (54.65%), similar to Plowman et al (2010), that media and 

research are portraying digital technologies with young children as a risky 

activity leaving them feeling that it endangers children (32.76%), avoidance 

(43%) of this as a non-substantiated “noise” (33.33%) that has been constituted 

against by a group of people that refuse to see that digital technologies are part 

of the daily life (34.43%); 

 Although a body of research (e.g. Chaurdon, 2015) has found that children are 

using digital technologies with minimum social interactions, the parents 

surveyed in this research did not consider this as an issue and it did not appear 

to concern them (86.78%). The main concern of the parents was to what extent 

the digital devices that their children are encountering are relevant in the future 

education and progress (76.43%). They wanted to encourage their children to 

use the digital devices as a tool and they were not concerned at all preventing 

their children’s access to the use of digital devices (65.43%). The majority of 

parents felt that the children’s interaction to digital devices did interfere with 

other activities of the family life (76.43%), but it was part of their life and it did 

not prevent other activities with the family such as family meals (69.23%), 

activities outside the house (82.33%), socialising with friends (73.85%) and 

relatives (54.69%).  

To summarise, the results demonstrated parents felt that the use of digital 

technologies help their children in all aspects of their development.  Parents were 

themselves engaging with technology and there are no concerns about digital devices 

disturbing the functions of the family life nor changing the structures of the family.  

Although they wanted the digital devices to be used for educational purposes they 

raised concerns that this is not happening in early childhood education (63.07%). Thus 

they demonstrated an anxiety for flexible ways of teaching and learning to be available 

for their children from a very young age (52.38%).  Finally, 59.56% of parents indicated 

that they find more support accessing information for educational purposes from their 

children (such as software, apps, advice through the Internet) rather than support from 
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the formal educational system (9.86%).  From the parents’ responses it is evident that 

there is no synergy or attempted synchronized efforts between education and family 

life (1.45%) and neither is there any comfort from the media (3.08%) or relevant 

research (1.61%).  

Children’s responses  

A sample of 85 children were surveyed in the six main population areas of Kuwait. 

These children were selected under the condition that they were attending an early 

childhood setting during the week and they were between the ages of three to six 

years. The questionnaires with the children were completed with the presence and 

support of the researchers who were reading the item on the questionnaire, with the 

help of photographs and images, in order to support children provide an answer.  In 

such a process there is always a risk that the power of the adult can lead to the 

children’s responses being correlated with their parents’ responses.  In this study, 

however, we were interested in children’s own views towards the digital devices, rather 

than a statistical accurate picture of children’s ownership of these devices. 

Consequently, any results reported in this section is referring on children’s views of 

their interactions with the digital technology.  

The results show that children felt that they had high levels of ownership of console 

games (91.43%) and TV games such as PlayStation, Nintendo and Xbox (81.43%).  

Use of electronic games without help was 75.71%, whereas children under four years 

were using with help from an adult mainly or an older sibling (25.71%).  Mostly this 

help came from the father (24.29%) with a lower percentage from mothers (8.57%).  

The ownership of PC/Laptop or iPad at home was high among all children (91.43%) 

who also considered that they were competent in using digital technologies alone.  

When it came to access the Internet, however, only 28.57% of the children were doing 

so without an adult present, with 71.43%children indicating they were not allowed to 

access the Internet alone.  Although they were playing games on the Internet (65.71%) 

this was with the presence of an adult (68.95%) or older sibling (26.23%) and rarely 

alone (1.72%).  Interestingly 58.57% of children answered that they use the Internet 

with parents for educational purposes such as playing with apps that they will help 

them with school (with top subjects being: Maths 34.56%, Literacy 27.58%, Geography 

24.59%, Drawing 3.28%,  but only 27.14% of children were using educational games 

alone).   Correlation of the data from the children with the findings from the parents 

attitudes and practices with digital technologies in the homes suggested that although 
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the Kuwaiti homes have highly technological capability, for digital technologies such 

as TV games and apps (with no connection to Internet) children have freedom to 

access them on their own, but when it comes to Internet access the children were 

either guided by the parents or an older sibling.  It was clear from correlating children’s 

responses with the parental survey that the Internet was seen as “risk” for younger 

children. 

Similar to a study in Australia (Downes, 2002) a high proportion of children indicated 

that although that there were rules on the use of their digital devices (64.32%), 

restrictions were higher on the family rules about use of the Internet (76.49%).   

Although previous studies have found gender differences between the use of digital 

devices at home (e.g. Downes, 2002), in this study there were no differences apparent 

between the genders and boys and girls as both engaged in game playing activities 

and Internet access (91.43%).  Further investigation is needed, however, on what 

types of games girls and boys prefer.  

Overall, the data revealed that children typically possess a full range of digital 

technologies at home for which they feel ownership, although they do acknowledge 

that parents are in control of how and when they can use them and the rules about 

their uses are clear.  Whilst the large majority of children (98.43%) stated that they are 

using these technologies mainly for entertainment and play it was evident that they felt 

it assisted their education. The majority of the children accepted (84.33%), however 

that they are not to access the Internet unsupervised.  

Discussion 

The wealth of the Kuwaiti families reflects on the quantity and quality of digital devices 

that the households owned.  Children’s ownership of digital devices is higher from 

children that have been researched previously in other countries (e.g. England - Marsh 

et.al, 2005; USA - Radick et al, 2013; and in Europe -  Palaiologou, 2014 and 

Chaurdon, 2015).  The findings thus reveal that digital technology is part of everyday 

life in families in Kuwaiti in a similar manner to Western families that have been studied 

previously. The significant difference in Kuwait is that it is an affluent society which 

purchases the latest digital technological devices.  It was evident from the findings that 

Kuwaiti families have embraced digital technologies and, although it is a small country, 

their homes are well equipped generally with state-of-the-art devices. 

This study did survey a representative sample of Kuwaiti parents with pre-school 

children ages in an attempt to understand the role of digital technologies in their homes 
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and their views on the use of these technologies. The results indicate that digital 

technologies are not only integral part of these households, but parents’ attitudes 

towards media were positive and there were few concerns that their children will have 

negative experiences or health issues from engaging with such devices.  While 

parents in Kuwait thus see digital technologies as ‘educational’ tools for their children 

and certainly do not see them as harmful to their children.  

As can be seen from this study in Kuwait there are a rising number of children under 

the age of six who have access to all digital technologies and make use of computers/ 

laptops, digital tablets and the Internet.  Children were shown to have access to all 

kinds of digital technologies and are spending time during the day with them.  Families 

also see them as providing opportunities for personal interactions, however, as data 

in the project showed parents and siblings spending time with the young children either 

watching the television together or playing games, the computer or the Internet.  Whilst 

all parents in the survey were committed to having the latest digital technologies in 

their households, and allow access for children, they were equally keen to use them 

to support their children’s learning and education. The results revealed that although 

the digital technologies are rapidly spread in the Kuwait households the parents are 

still in control of how and when their children are using them.  The findings show that 

despite the affluent richness of digital technologies in the Kuwaiti homes, families still 

rely on shared activities and they attempt to “control” children’s uses of them.  

This research identifies sets of dispositions towards use of digital technologies, found 

not from children, but mainly from parents’ responses.  For children the only 

dispositions that are evident were in relation to access versus denial of the digital 

technologies as data in this study demonstrated that parents are in control of when 

and how their children use these devices.   Consequently, while digital technologies 

have become part of the daily life parents continue to protect children from potential 

risks and endangers.   Sets of dispositions towards the use of digital technologies were 

found in parental responses, however, as illustrated below in Table 5 (below). 

This research, alongside other work mentioned in this paper, concludes that digital 

technologies are nowadays embodied in the structure of daily life in households and 

children’s lives.  Research undertaken in Western countries (e.g. Yelland, 2013; 

Radick et al, 2013; Palaiologou, 2014; Chaurdon, 2015) demonstrates, however, that 

tensions arise as a consequence and demonstrate sets of dispositions that are evident 

within adults, with suggestions for strategies to overcome such issues.  What this study 

is suggesting, however, is that the dispositions found in Kuwaiti households are 



Educationalfutures                                                                            Aldhafeeri and Palaiologou 

Vol.7(3) June 2016                                                                                          Digital technologies in Kuwaiti homes 
__________________________________________________________________________________________ 

_____________________________________________________________________________ 

e-journal of the British Education Studies Association      61                              

© BESA 2016                                                                                                                                                                              

ISSN: 1758-2199 

representative of moving from a situation where parents are preoccupied with 

hesitation, rejection, scepticism or fear of digital technologies to a situation where 

these technologies are becoming cultural daily objects, a situation of habitus. 

Projecting on Bourdieu’s (1986) notion of cultural capital such tensions as have been 

perceived through research in other cultures might derive either from “heredity 

transmissions”.  This is the generational gap where digital technology (the new) is 

initially prone to rejection and avoidance by deep rooted beliefs prior to becoming 

cultural objects and an integral part of our cultural capital.  It is feasible that the main 

anxiety with use of digital technologies by young children is that it is indeed becoming 

globalised cultural capital as all studies seem to demonstrate that younger children 

have integrated digital devices in their lives as part of images of their social word as 

they know it and not how older generations knew it.  

This led us to examine the distinction between inherited and acquired dispositions, in 

other words the way in which the rapid and pervasive growth of digital technologies 

has possibly changed adult dispositions.  Bourdieu adopts the Greek term ‘ta patroa’ 

when describing properties inherited from societal views and ‘epikteta’ to describe 

acquired properties where dispositions alter to accommodate change.  This we 

demonstrate in Table 5 with the suggestion, arising from our data, that we did not find 

the second column of dispositions with anxiety towards digital technologies arising 

from children’s responses, although it did seem unavoidable with parents’ responses.   

Thus we propose that the second column is inherited emotions and anxieties from the 

past generations. 

Epikteta 

(acquired dispositions) 

 Patroa 

(inherited dispositions) 

Access 
 

Denial 

Protection 
 

Endanger 

Social 
 

Asocial 

Engagement 
 

Avoidance 

Empowerment 
 

Control 

Encouragement 
 

Discouragement 

Relevance 
 

Irrelevance 

Education 
 

Distraction 
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Operational 
 

Materialistic 

Table 5 – acquired and inherited dispositions towards digital technologies 

If we see the set of dispositions in the left hand column, the ‘epikteta’, as conditions 

for digital technologies becoming a cultural capital in Kuwaiti society we can see from 

the children’s responses these have become institutionalised, whereas from the 

parental responses it appears that they are still in the first level where digital 

technologies are becoming “objectified in the form of cultural goods”.  What this 

research has revealed is that if we see the set of dispositions as a continuum this 

tends to be eliminated in the younger children and it is only apparent in the older 

generations. There is a genuine worry from parents at the first level about how families 

can handle the digital devices to benefit their children, but at a second and deeper 

level the older generation agonised on issues in a way that reflected how Bourdieu’s 

ideas of cultural capital might be threatened, in this instance by the access to digital 

technologies.  Bourdieu points out, however, that “the most powerful principle of the 

symbolic efficacy of cultural capital no doubt lies in the logic of its transmission” and 

“cannot be transmitted instantaneously” (Bourdieu, 1986: 6).  Consequently, ideas that 

are inherited create conflict with acquired dispositions. 

If anxiety towards digital technologies comes generally from the transmittable 

materiality we do need to agonise over this in this instance as the families in Kuwait 

have demonstrated their ability to incorporate and embed them as ‘cultural goods’.  

This has implications for education in terms of how societies might appropriate digital 

devices to support children’s learning through making them a part of their cultural 

capital. 

Conclusions  

A significant finding from this study is that parents in Kuwait are not concerned with 

children’s uses of digital technologies as an activity that is distracting, disorienting or 

hides addiction issues relating to technologies.  Indeed they have embraced digital 

technologies as part of their child’s daily life routine which has become part of the 

repertoire of parents.  This makes us reflect whether the anxieties exhibited in the past 

towards usage of digital devices by young children now been bridged in affluent 

societies due to the availability and accessibility of technologies that brings 

familiarisation and thus is consequently seen as a cultural good.  Whilst other studies 

have found that there is a battle with children on one side and parents and researchers 

on the other side it is apparent from this study that digital technologies have become 
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a part of the daily life of families in Kuwait.  What is evident from this perspective is 

that the digital debate has been eliminated and parents are not concerned with issues 

of whether they should provide these to their children, but how they can use them for 

children’s progress and how they can see educational benefits for their children from 

those devices.  Our conclusion is that Kuwaiti society economic conditions, particularly 

for nationals, has allowed these digital technologies to be obtained and thus have 

moved towards a state of habitus more rapidly than other societies with use of digital 

technologies becoming a matter of routine for Kuwaiti households.  Thus the tensions 

described above have been resulted from the external wealth converted into an 

integral part, into a habitus (Bourdieu 1986). 

It is suggested, therefore, that the uses of digital technologies in the family context in 

the 21st century should not be seen as materialistic, but as part of building cultural 

capital.  The highly digital technological homes in Kuwaiti society indicate that there is 

a shift from perceiving digital technologies as material to be now perceived  as “cultural 

objects [...] including systems of education, language, judgments, values, methods of 

classification and activities of everyday life” (Bourdieu 1986: 471).  In these 

circumstance this has led to a shift from an inherited anxiety of “patroa” level towards 

an “epikteta” dispositions level of acceptance of the digital media and an inclusion in 

the everyday life.  Education has an obligation, therefore, to recognise this situation 

and connect with these developments in order to collaborate with families towards a 

common goal of creating effective digital learning environments for the children. 
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